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 Teaching and Learning Policy Aims  

  

The Teaching and Learning Policy reflects our commitment to the 4 Core Purposes of 

the Curriculum (Donaldson, 2016).  

  

Through practice and curriculum, we aim to develop learners as:  

  

• Ambitious, capable learners, ready to learn throughout their lives  

• Enterprising, creative contributors, ready to play a full part in life and work.  

• Ethical, informed citizens of Wales and the world.  

• Healthy, confident individuals, ready to lead fulfilling lives as valued 

members of society.  

  

We are committed to providing learning experiences for every child which encourage 

reflective learning; meet their individual needs and which provides both challenge and 

support in equal measure.  

  

Statement of Equal Opportunities  

  

We are committed to ensuring equality of education and opportunity for all learners, 

staff, parents and carers receiving services from the school, irrespective of disability, 

race, gender, age, sexual orientation, religion or belief, gender reassignment, 

pregnancy & maternity, marriage and civil partnership. We aim to develop a culture of 

inclusion and diversity in which all those connected to the school feel proud of their 

identity and able to participate fully in school life.  

  

Rationale for Monitoring and Evaluating  

The Curriculum in Action  

  

• To sustain or improve the quality of teaching and learning 

• To support and encourage the professional development of staff 

• To assist the self-evaluation process  

• To highlight good practice 

• To identify areas of concern  

• To provide guidance and support for all colleagues  

• To respond to accountability requirements  

• To provide a bench mark for review and analysis  
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• To ensure agreed policies are implemented consistently across the school 

• To promote continuity and progression 

• To identify priorities for improvement  

• To inform the School Development Plan  

• In order to value efforts and to promote confidence, staff need opportunities to 

acknowledge each other’s successes and achievements 

• Goals need to be realistic, challenging and achievable so that targets can be 

reached and celebrated 

• Improving basic skills is the responsibility of all staff 

 

Teaching  

  

It is our aim to promote happy and enquiring children with an enthusiasm for learning.  

In order to achieve this, the teacher should consider the following inter-related areas.  

We believe that best learning occurs with teachers who are confident in their teaching, 

offer purposeful and engaging lessons and put learners at their ease, motivating them 

to learn and achieve well.  

  

Best teachers are:  

• Committed 

• Proactive 

• Enthusiastic  

• Initiative  

• Creative  

• Supportive  

• Adaptable 

• Team workers 

 

Best teachers will: 

• Interact with learners in a positive manner (not just within classroom)  

• Encourage learners to problem solve  

• Give regular constructive feedback  

• Organise strong classroom routines  

• Challenge learners through effective questioning  

• Promotes a culture of independence and independent learners 

• Creates a safe and supportive environment 

  

This will be delivered in a variety of ways: 

• Rich tasks  

• Use of technologies to enhance learning  

• Use of the outdoors  

• Real life opportunities  

• Strong home/school links to enable parents/ carers to support learners 
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Planning  

  

As a school we are committed to providing cross curricular ‘Rich Tasks’. These provide 

opportunities for key skills in literacy, numeracy and digital competency to be applied 

in real life contexts. 

  

At Brynnau ‘Rich Tasks’ are tasks that provide opportunities for learners to apply the 

skills of literacy, numeracy and digital across the curriculum.  

  

Formative assessment of learning provides the basis on which to build for 

improvement and should be at the heart of all planning activities and next steps for 

groups and individuals.  

 

• Teachers plan and facilitate learning experiences to teach the skills of the six 

AOLEs 

• Teachers provide both opportunities to consolidate previous learning and provide 

challenge with regards to the next stage of progress    

• A variety of pedagogy should be used to ensure effective management of time and 

teaching. These should include class teaching, group work and independent 

activities as appropriate 

• Activities and approaches are differentiated according to need in order to ensure 

learners are effectively supported and challenged 

• Differentiation is explicit on short term planning 

• Curriculum maps provide an overview of skills coverage   

• Schemes of work followed to ensure breadth, balance and progression of skills  

• Opportunities for learners to apply their Literacy, Numeracy and digital skills should 

be planned for across the curriculum in the form of 'Rich Tasks' 

• Short term plans support the focus upon immediate goals and record keeping, as 

well as acting as an ‘aide memoir’ for teachers. These plans are shared with TAs 

in advance. These should be kept up to date and stored in shared areas of TEAMS 

in HWB 

• Planning should include focus for additional staff within the class. Expectations may 

also be displayed in the different areas of learning.  

• The teacher should build in time to consider how best to teach concepts and skills 

and to evaluate their teaching  

• The teacher should have the opportunity to identify their in-service needs and 

support their continuous professional development  

  

 

What we believe to be attributes of successful teaching and learning:  

  

•  Shared learning objectives    

•  Short, interactive and well-paced introductions  

•  The use of ‘pit stop’ plenaries   

•  Differentiated engaging activities  

•  Success criteria  
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Questioning  

We believe that an effective teacher interacts with learners very often, encouraging 

them to think for themselves and providing them with regular feedback. The use of 

high-level questioning plays a key role in all of this.  

A guide to question setting:  

• Literal  

• Reorganisational  

• Inferential  

• Evaluative  

• Appreciative   

   

Assessment  

  

• The teacher incorporates assessment as part of the learning process to help develop 

knowledge, skills and understanding  

• The teacher and learner evaluate learning outcomes in order to identify particular 

learning strengths or difficulties 

• Ongoing assessments are noted in teachers’ observation sheets and planning sheet 

evaluations 

• Teachers use their assessment to inform planning and meet the needs of their 

learners, for example, adapt a teaching style to improve learning 

• Teachers should draw on assessments in order to provide learners with clear feedback 

and praise 

• Tracking for LLC, Maths and Wellbeing should be recorded formatively and regularly 

using Cohort trackers on TEAMS and during half termly Pupil Progress Meetings 

• Learners’ progress of skills should be kept up to date through termly reports to parents. 

Teachers need to update progress on a regular basis as children achieve particular 

skills in their learning  

• Teachers use formative assessment, to support the identification of next steps in 

learning 

• Examples of work, books and assessments are kept from a range of learners identified 

in each cohort 

• Teachers scrutinise a range of data from different sources (including SALFORD 

reading, SWST, Monster Phonics, Big Maths, Personalised Assessments in Literacy 

& Numeracy and PERMA) to identify key priorities for teaching and learning within 

their class  

• Data is scrutinised to identify groups of vulnerable children within a class. Targets are 

then set and evaluated to support learners’ progress in Pupil Progress Meetings  

• Learners’ work is assessed and marked on a regular basis in line with the schools 

marking policy  
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Assessment for Learning and Thinking Skills  

  

• Teachers use Green Pen to provide feedback and challenges to inform next steps in 

learning as part of their marking and evaluation of work 

• Next steps should be evident in books as a reference for learners and adults involved 

with supporting pupil progress  

• Marking and feedback should also be used to support the children in identifying their 

own next steps in learning   

• Learners are involved in setting personal [worded] targets as part of their pupil self-

assessment  

• ‘Assessment for Learning’ (AfL) opportunities are identified on short-term plans  

• As children progress through the school they are encouraged to become increasingly 

independent with teachers providing opportunities for learners to develop and apply 

learnt skills 

• Teachers should provide a range of formats to support children in reflection and 

evaluation of their own work and that of others (Peer marking)  

• Teachers should provide opportunities for children to apply skills within different 

contexts to consolidate and develop skills further (Rich tasks) 

• Pupil self-assessment for learning forms a core part of provision made for progress   

  

 

Home-School  

  

• In order to promote a good partnership between home and school, links between 

teachers and parents are encouraged.  This takes place on an “open door” basis as 

well as during meet the teacher meetings, curriculum workshops and parents’ 

evenings  

• Parents should be encouraged to take an active involvement in the child’s learning.  

They can be encouraged to support in the classroom, to share relevant information 

and to support the school’s aims and standards 

• Parents’ evenings are made available three times a year. Teachers prepare for this 

and consider the feedback of progress, next steps and any concerns   

• In July, Meet the Teacher sessions are held for parents/carers to gain the chance of 

meeting their child’s new teacher and to find out more about new routines, 

expectations, arrangements for homework etc.  

• Formal written reporting to parents takes place termly. Parents are given the 

opportunity to respond to this report on the questionnaire provided or by making an 

appointment with their child’s class teacher 

• Seesaw, Teacher to Parents the school website and class TEAMS pages support 

learning dialogue between the classroom and home environments 

• Home / School reading records provide opportunities for written communication  

• Parents are invited to contribute to the school’s processes for self-evaluation by 

responding to questionnaires  

• Parents may use the school website for frequent information updates, e.g. school 

newsletter, homework details, dates  
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• Parents are invited to school on a number of occasions to gain information and 

support, for example parents evening, PTA AGM and curriculum workshops   

 

  

LEARNING   

  

In order to achieve high standards, the children’s learning should develop through the 

following cycle:  

  

• Plan - How can you best complete your task? What do you need to include?  

  

• Develop - Use your plan to complete your task. What can you do to improve your 

work?  

  

• Reflect - How might you improve? What have you learnt from the experience?  

  

Attitude to Learning:   

 

We encourage our children to be ambitious, capable learners who:   

• Set themselves high standards and seek and enjoy challenge   

• Are building up a body of knowledge and have the skills to connect and apply 

that knowledge in different contexts  

• Are questioning and enjoy solving problems   

• Can communicate effectively in different forms and settings, using both Welsh 

and English  

• Can explain the ideas and concepts they are learning about  

• Can use number effectively in different contexts  

• Understand how to interpret data and apply mathematical concepts  

• Use digital technologies creatively to communicate, find and analyse 

information  

• Undertake research and evaluate critically what they find, so that they are 

ready to learn throughout their lives   

 

Learning Skills 

  

As a school we are committed to providing cross curricular ‘Rich Tasks’, which 

develop and apply key skills in line with the LNF, NNF and DCF.  
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Learners should be encouraged to:-  

• use a variety of independent and collaborative learning strategies  

• reflect on learning progress and consider/identify options for improvement  

• acquire the key learning skills of:-  

▪ Planning  

▪ Developing  

▪ Reflecting  

  

The key skills of:  

• Literacy   

• Number  

• ICT  

• Thinking skills need to be developed alongside the following common 

requirements:  

o Welsh  

o The Wider skills of; Critical thinking & Problem solving, Creativity and 

innovation, Personal Effectiveness/ PSE (working with others)  

  

In addition, learners need to:  

  

• Develop knowledge and understanding of Cwricwlwm Cymraeg/ Welsh  

Dimension & International Perspectives  

• Apply acquired skills and knowledge across the curriculum  

• Build digital competence  

• Select appropriate materials to aid their learning, e.g. dictionaries, mathematical 

equipment, thesaurus, digital media resources. 

 

To ensure continuity and progression in key skills a whole school approach is vital. 

This gives a clear overview of skills development and all staff must share a common 

understanding of what is involved. Opportunities for skills development in planning 

must be planned for and highlighted.  

  

Independent learning  

  

The development of independent learning skills is critical in order for learners to;  

• increasingly take responsibility for their ambitious targets  

• aspire to meet challenge   

• achieve aspirational learning levels for all  

• transfer their learning.  

  

Independent learning may be described as essentially, learning to learn. Within 

successful independent learning environments, mistakes and misconceptions are 

viewed as learning opportunities.   
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In the most successful of settings, learners are enabled to lead their own learning with 

decreasing levels of support and intervention. Our aim remains for all learners to 

become increasingly reflective of their knowledge and understanding and, through 

ownership of their personal [worded] target, to increasingly plan their own individual 

progress paths. The continual modelling of good practices which can be used to 

achieve this by adults in the classroom remains the foundation. Independent learning 

is about far more than learners just going off to work on their own. It involves the 

continual use of guidance strategies (age appropriate) by adults in the classroom. 

These provide a critical framework within which learners can explore and expand their 

thinking and understanding.  

  

In order for this to occur, independent learning in the Foundation classes:  

 

• follows on from focused tasks  

• involves the learning / use of skills as a means to an end  

• provides opportunities to revisit prior learning  

• supports learners to become increasingly reflective  

• coaches learners in the selection and use of most appropriate resources, e.g. wall 

displays, choosing relevant numeracy concrete resources etc  

• Beginning to use their personal [worded] targets with support  

  

Within the Juniors, learners increasingly:  

 

• link their independent learning with self-assessment  

• identify next steps of progression  

• use personal [worded] targets to inform their work  

  

As learners progress into the Juniors they increasingly take ownership of their own 

learning by, for example, proffering suggestions for the most appropriate unit of 

measurement required by an activity. Learners build on the platform provided by 

teacher / TA modelling, with their own contributions.  

  

At Brynnau, these skills will be developed by opportunities which provide for and 

support reflective learning and understanding. Pupil progress requires the provision of 

choices and appropriate support frameworks.  

  

At Foundation Learning, this is achieved via:  

  

• Continual modelling of the process involved, e.g. thinking out loud when solving a 

problem or constructing a sentence, modelling the use of games  

• Reminders about personal [worded] targets  

• Regularly updated ‘next steps’ are discussed  

  

In the Juniors:  

  

• Learners are reminded about the need to stop and reflect at set ‘pit stops’ rather than 

leaving everything until the end  
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• The key strategy of ‘Reflect and Prove’ provides the basis for learners’ self and peer 

evaluation.  

  

   

Role of Plenaries  

   

Effective plenary sessions are characterised by:  

  

• careful revisiting and consolidation of learning objectives  

• the tackling of misconceptions and the checking of the accuracy of learners’ work  

• summary assessment of what learners have learnt in order to inform and plan for the 

next step  

• application of learning to new areas and links to past or future lessons  

• a shared, analytical evaluation of some work that children have produced  

  

Learning processes in the plenary  

  

• Recall – what has been learnt  

• Summary – what are the key points (the learning highlights)  

• Evaluation - what do you think about what has been learnt? What are your 

feelings/opinions about what has been learnt? How important will this new learning be 

to you?  

• Making connections – how does what has been learnt in this lesson link with other 

learning in this subject/other subjects?  

• Application – how could you use this knowledge? How might it help you?  

• Meta-learning – what have we learnt about the learning process in this lesson?  

  

  

Mini (or “pit stop”) plenaries (throughout the lesson)  

These create ‘pit stops’ within lessons. The teacher is able to clarify key teaching 

points or knowledge learners have discovered at the point of discovery. Learners 

reflect on the progress so far and establish next steps for the remainder of the lesson. 

The end of the lesson plenary provides an opportunity to reinforce learning, but 

summaries of important points that occur at other times in the lesson prove very 

valuable for children.  

 

Learning Experiences  

  

Pupil voice coupled with fun, relevant and real – world learning lies at the heart of 

creating an environment where the desire to learn comes from the individual 

themselves.   

Learners should have opportunities to learn through relevant first-hand experiences, 

for example, educational visits and residencies, the use of the environment and 

community links. Learners should also have the opportunity to contribute to and make 

choices about their learning through ‘Perfaith Pump’ and ‘Super Saith’ our pupil 

influence questions. 
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To develop basic skills in Literacy, Numeracy and Welsh every class plans the 

following short tasks which occur on a daily basis (where possible).  

   

Story time - each day should finish with a story or a class book.  

Daily maths - revise and rehearse basic number skills and vocabulary. 

Monster Phonics – to develop phonological awareness within Foundation  

Helpwr Heddiw- rehearse and develop oracy skills in welsh  

CLIC maths – to develop and consolidate concepts of number and recall facts  

Guided Reading – to develop learners’ higher order reading skills  

  

In addition, learners should:  

  

• undertake enquiry-based problem-solving activities  

• have opportunities to apply skills learnt in literacy and numeracy across the curriculum 

(LNF)  

• work towards clearly set objectives and personal [worded] targets  

• have clear expectations of standards  

• consolidate previous learning and be challenged and motivated by indoor and outdoor 

experiences that match their ability  

• produce work in a variety of formats and for a variety of reasons, audiences  such as 

themselves, peers, younger school members, parents and the larger community  

• be encouraged to take responsibility for their actions and outcomes and have the 

opportunity to make choices  

• have opportunities to recount and evaluate their learning achievements and identify 

areas for improvement  

• have opportunities to self-evaluate by reflecting on their learning  

• have opportunities to evaluate the work of others through a range of Assessment for 

Learning strategies as agreed in the AfL policy 

• be encouraged to share their learning with the home environment to celebrate 

success.  

  

THE ENVIRONMENT  

  

It is our aim to provide a stimulating, motivating, challenging and safe environment to 

encourage an enquiring mind.  Careful consideration of the following inter-related 

areas will contribute to a successful teaching and learning environment.   

 

We believe:  

  

• The environment should be a secure, safe, rewarding and happy place in which to 

grow  

• Praise and reward should be a prominent feature and the development of a positive 

attitude towards all others should be encouraged  

• Personal self-evaluation should be regarded as integral to the learning processes  

• A set of core school values should incorporate the mission statement  
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• A good regime of the use of a class charter and discipline should be established and 

maintained  

• There should be clear expectations for the standards of behaviour required for specific 

times, for example assembly time, moving around the school  

• There should be a clear understanding of the expected standards of achievement 

(academic and behavioural) as outlined in the home/school agreement  

• A positive attitude towards learning should be encouraged in which learners take 

responsibility for their own learning. Whenever possible, for example, they should be 

given opportunities to make choices and ask questions or to follow their own lines of 

enquiry  

• Children are involved in creating a class charter at the beginning of each year to 

establish and maintain high standards and expectations of behaviour 

  

Classroom  

  

• Within the classroom situation, the teacher should strive to be lively, encouraging and 

sensitive to the needs of the children, providing support as needed 

• The teacher should aim for high standards and quality of work where praise is given 

appropriately and achievement and effort valued  

• Due regard should be given to the pace of work  

• The classroom should be well organised to promote effective learning including the 

development of independent learning skills  

• In order to facilitate effective learning, the children should be aware of the high 

expectations with regards to standards of behaviour.  Clear guidelines for discipline 

which are fair and consistent should be agreed within a class charter with reference to 

our agreed whole school values  

• Learning goals need to be established, which also highlight the key learning skills or 

next steps needed. These may be highlighted orally, written on boards or task sheets, 

or discussed with children for them to identify the learning intention of the lesson or 

task 

• Teacher intervention should be sensitive, questioning and reflective  

• The teacher should aim for high quality interaction between the children and 

themselves in whole class and group situations in order to promote pupil engagement 

at all levels 

  

  

Resources  

  

• The classroom should be appropriately resourced to match the needs of the 

learners.  

• Learners should be encouraged to select appropriate materials from a regularly 

reviewed bank of resources  

• Resources for learning should be effectively stored and displayed to encourage 

learners to take increasing responsibility for their organisation and care  

• Materials should be used to their best advantage to minimise waste and to develop 

a respectful attitude towards resources used throughout the school 

• Adults in the classroom should have a clear understanding of their role  
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• Planning for resource provision should pay regard to the need to support the 

ongoing development of learners’ IT skills 

  

Space  

 

• The effective use of available space should be considered to meet the needs of the 

age range, flexibly timetabled to accommodate all 

• Careful thought should be given when selecting the most appropriate position to set 

up work areas, for example, suitable lighting, access to water if required, separate 

quiet/busy area  

• Space should be organised to allow ease of movement, easy access to resources and 

to minimise transitions between activities  

• In order to intervene and give support, to monitor progress and to evaluate the 

effective use of space, the teacher or teaching assistant needs to be able to observe 

the children using the classroom areas   

 

Time  

  

• Punctuality at the start of the day and each lesson is positively encouraged  

• Learners should be encouraged to be responsible for managing their own time in both 

independent and co-operative activities  

• Teachers need to plan time for structured observation as well as normal observation  

• The time of adult helpers within the classroom needs to be managed effectively, for 

example, tasks to be carried out during the day could be listed  

• Time needs to be allocated to incorporate the input offered by support workers into 

daily plans. (e.g. interventions during assembly time)  

 

  

Display   

  

• Displays should celebrate the efforts of the children, promote their learning and further 

motivate them.  They should help to encourage children to take increasing 

responsibility for the care and organisation of their learning environment 

• Current work themes should be reflected through a variety of interactive and 

interesting displays  

• Consideration of the impact of display upon learning experiences should be used to 

facilitate future planning 

• Displays should be discussed and evaluated.  Learners should take more 

responsibility for displays as they progress through the school 

• Displays should incorporate the use of colour, texture and a variety of materials, for 

example, models or artefacts to provide an aesthetically pleasing environment for both 

the children and the teacher  

• Reference should be made to the display policy in order to ensure consistency within 

context of whole school approach  

• Displays should include Welsh language patterns appropriate to the display  
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Headteacher  

  

Date:  Spring 2025 

Chair of Governing 
Body:  

  

Date:  Spring 2025 

 

  


